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ABOUT THE TOOLS 
 
The Vermont Teaching and Learning Conditions Survey results represent the perceptions of 
those who understand these conditions bestτthe educators who experience them every day. 
But assessing teaching conditions is not like looking at other more neutral and quantifiable data 
points like student test scores, class size, etc. Getting honest, authentic input and dialogue, 
especially in schools where the basic building blocks of positive conditionsτtrust, time and 
leadershipτare not in place can be challenging. 
 
The survey results contain data on a wide variety of aspects of school conditions and it can often 
be overwhelming to know where to start and how to proceed in a manner that maximizes 
ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǘƛƳŜΦ ¢ƻ ŀǎǎƛǎǘ ǿƛǘƘ ǘƘƛǎ ŎƘŀƭƭŜƴƎŜΣ ŀ ǎŜǊƛŜǎ ƻŦ ǘƻƻƭǎ ƘŀǾŜ ōŜŜƴ developed to provide 
you with a system to organize and approach the processing of your ǎŎƘƻƻƭΩǎ ŘŀǘŀΣ ƘŜƭǇ ȅƻǳ 
reflect on those variables which contributed to your score, and ultimately engage in meaningful 
and safe discussion about ways you can address and ultimately improve your teacher working 
conditions. 
 
These tools have been organized into four ǎŜŎǘƛƻƴǎΦ ¢ƘŜ CŀŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜ ƛǎ ǘƘŜ ŦƛǊǎǘ ƻŦ ǘƘŜ 
sections. It contains the outline to a drilldown process of examination and discussion of the 
Vermont Teaching and Learning Conditions Survey results. It includes facilitator strategies for 
approaching the process, descriptions of how to utilize handouts and worksheets, and written 
facilitator prompts to lead discussions with school staff. Writing in italics provides a suggested 
script for facilitators who are less comfortable with the process. The second section contains the 
CŀŎƛƭƛǘŀǘƻǊΩǎ IŀƴŘƻǳǘǎ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ŀƭƭ ǘƘŜ ŘƻŎǳƳŜƴǘǎ ǊŜŦŜǊŜƴŎŜŘ ƛƴ ǘƘŜ CŀŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜΦ 
This section includes tools that help participants better understand how to read and interpret 
the survey data. In cases where worksheets are complex, examples have been included to assist 
the learner development. 
 
The third section is the Vermont Teaching and Learning Conditions Survey Individual Item 
Prompts. These tools are available for participants once they are at a point in their data 
reflection that an examination of specific survey items is required. The tools include descriptive 
information on many of the survey items, instructions for how to use the materials and a series 
of question prompts to stimulate thought and dialog around the survey item being addressed. 
The section is divided up into the nine survey factor areas for easier reference. The final section 
is the Vermont Teaching and Learning Conditions Survey Factor Item Worksheets to aid 
participants in the selection of which items to examine (instructions for their use are also 
ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ CŀŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜύΦ 
 
In addition to these materials all being available in this large text format, the sections can also 
be accessed on the Vermont Teaching and Learning Conditions Survey web site individually. It is 
the hope of the writers that these tools will prove valuable in creating school and district 
discussion about the conditions of their school and ways to improve them. As you begin, here 
are a few things to remember about the Vermont Teaching and Learning Conditions Survey data 
and using it as part of school improvement planning. 
 

1. Perceptual data are real data, but multiple data artifacts should be used to set and 
measure goals. 



 
 

While the survey results are perceptual data from educators about the presence of 
ƛƳǇƻǊǘŀƴǘ ǘŜŀŎƘƛƴƎ ŎƻƴŘƛǘƛƻƴǎΣ ƛǘ ŘƻŜǎ ƴƻǘ ƳŜŀƴ ƛǘ ƛǎ ƴƻǘ άǾŀƭƛŘέ ƻǊ ŀǎ ƛƳǇƻǊǘŀƴǘ ŀǎ ƻǘƘŜǊ 
data sources. Educator perceptions of the culture and context of their school have been 
linked in a number of studies to student learning, future employment plans, efficacy and 
motivation. Analyzing and using this information to improve schools is critical and needs 
to be a part of reform efforts at the school, district and state levels. EducŀǘƻǊǎΩ 
perceptions are their reality. However, other data should be used to triangulate these 
findings and provide a better understanding of these perceptions such as instructional 
expenditures, proportion of teachers working out of field, teacher/pupil ratio, etc. 

 
2. Working conditions are not about any one individual and it will take a community 

effort to improve. 
The principal holds a unique and important place within the school community and can 
have a significant impact on the professional culture in which teachers work. However, 
Ƴŀƴȅ ŀǎǇŜŎǘǎ ƻŦ ǘŜŀŎƘƛƴƎ ŎƻƴŘƛǘƛƻƴǎ ŀǊŜ ōŜȅƻƴŘ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ŎƻƴǘǊƻƭΦ .ǊƻŀŘŜǊ ǎƻŎƛŀƭ 
trends, federal, state and district policies all impact how educators view and operate 
within their school and classroom. Conditions are about schools, not about individuals. 
So no one person should be viewed as responsible for creating or reforming school 
culture alone. 

 
3. Conversations need to be structured and safe. 
/ƻƴǾŜǊǎŀǘƛƻƴǎ ŀōƻǳǘ ǘŜŀŎƘƛƴƎ ŎƻƴŘƛǘƛƻƴǎ ŀǊŜ ƻŦǘŜƴ ǘƘŜ ƭƛŦŜōƭƻƻŘ ƻŦ ǘŜŀŎƘŜǊǎΩ ƭƻunges. 
Having data-driven dialogue about the findings of the survey, the root causes of 
educator perceptions, and potential reforms requires structure, facilitation, ground 
rules and the ability to separate issues from individuals. These are not easy 
conversations, and they become harder if they are not tackled systematically and 
predictably when all can participate in a meaningful and safe way. Consider carefully 
who participates in and facilitates these conversations as they could have implications 
for how the staff perceive the process. 

 
4. Identify and celebrate positives as well as considering areas for improvement.  

Educators have tremendous pride in the work they do and all want to work in a school 
that allows them to do their best work. And all schools have successes to draw upon as 
they assess and improve their context. Ensuring that positives are acknowledged and 
celebrated, while issues are identified and addressed, is an important part of moving 
forward, both for principals and for schools. 

 
5. Create a common understanding of what defines and shapes conditions.  

Anything and everything might be considered a part of and influence on teaching 
conditions. Research shows that broader social trends, media coverage, respect for the 
profession, local and state ǇƻƭƛŎƛŜǎΣ ŜǘŎΦ Ŏŀƴ ŀƭƭ ƛƴŦƭǳŜƴŎŜ ǘŜŀŎƘŜǊǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜƛǊ 
conditions and ultimately their motivation and efficacy as educators. The survey 
provides input from educators on a host of important research-based teaching 
conditions. Other areas may be worthy of further investigation, such as teaching 
assignments, curricular support, assessments and accountability, parent and community 
support, etc. These questions and responses are a starting point, not an ending point for 
understanding what is important to teachers for them to do their best work. 

 



 
 

6. Focus on what you can solve. 
Many issues that shape teaching conditions within a school or district are outside of 
their control, such as federal and state assessment policies, funding, etc. School 
improvement planning should focus on areas that can be addressed by the school 
community. District barriers to school-based solutions should be identified and 
constructive conversations across schools could occur locally. Other influences such as 
federal and state policy, broader social and community context, are areas for the school 
to think about in concert with others. A plan with solutions that cannot be reached 
through the efforts of the school community is not likely to be successful. Goals should 
be targeted, attainable and outcomes should be linked to specific actions and behaviors. 
 

7. Solutions can be complex and long-term. 
Teaching conditions are cumulative and engrained. It took many years and faculty 

members to create them and it will take a similar amount of time to reform them. Some 

solutions may be inexpensive and simple to address, like having a more consistent 

means of communicating amongst the faculty, while others are resource intensive (class 

size reduction, integration of technology) or long range (building trust, creating 

authentic Professional Learning Communities). A school improvement plan must pay 

attention both to short and long term issues to successfully improve the school 

environment. 
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Vermont Teaching and Learning 

Conditions Data Drill Down 

 

 

 

 

        Change School Conditions 
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Mater ials Check list to Facilitate Vermont Teaching 

and Learning Conditions  Discussion s 

To Do  

Ǐ Computer with Digital Projector 

Ǐ Internet Access  

Or 

Downloaded PDF file of the Vermont Teaching and Learning Conditions survey of 

the specific school for discussion 

Ǐ Set computer internet or PDF file of school to Factor section  

Ǐ Charting Paper 

Ǐ Markers 

Ǐ Small Stickies for all participants (packs on each table) 

Ǐ Copies of Handouts for all participants 

Ǐ  Make a Consensogram Chart for Factor Selection 

Ǐ Make a Chart on Norms for the Activity 

Ǐ Enough copies of the individual school results to provide one copy per table 

group 

Ǐ Copies of each specific item worksheet per participant (not handed out right 

away. Specify  one handed out once they determine what they would like to 

focus on) 

Ǐ Copies of the school improvement initiative template  

Ǐ Timer 
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Presentation Process Notes 
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Introductions 

 Introductions 

 Session Objectives, Discussion of the Drill Down (Handout Packet, page A) 

 Establish Norms (Handout Packet, page B) 

Examine the Factors 

Discussion of Factors: What is a Factor? In the Vermont Teaching and Learning 

Conditions Initiative, groups of related questions are identified as factors. There are six 

factors: Time, Facilities and Resources, Community Engagement, School Leadership, 

Empowerment, and Professional Development. 

Lƴ ƻǳǊ ŦƛǊǎǘ ŀŎǘƛǾƛǘȅ ǿŜ ǿƛƭƭ ōŜƎƛƴ ŜȄŀƳƛƴƛƴƎ ƻǳǊ ǎŎƘƻƻƭΩǎ ǿƻǊƪƛƴƎ ŎƻƴŘƛǘƛƻƴǎ ŦǊƻƳ ŀ ŦŀŎǘƻǊ 

level. The factor results which you will see shortly are an average of the responses your 

staff indicated on all of the individual items related to the factor topic. Please turn to the 

Factors Worksheet handout  

 Facilitator invites participants to examine the Vermont Factors Worksheet 

handout (Handout Packet, page C) 
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 Working individually, invite the participants to predict on a scale of 1-10 (one 

being lowest and 10 being highest) how they thought their school faired on each 

Vermont Teaching and Learning Conditions Factor 

 In the second box, divide the score you gave on each factor by 2 and place the 

answer in the box. 

Discussion of how to read the on-line data: All of the survey data provided on-line is 

organized the same way. Please turƴ ǘƻ ȅƻǳǊ ǎƘŜŜǘ ǘƛǘƭŜŘ ΨIƻǿ ǘƻ wŜŀŘ ǘƘŜ {urvey DŀǘŀΩ 

(Handout Packet, page D) to review how to interpret the survey information. 

Each factor and item survey results are organized by individual school, district, and state 

as a series of grouped bar graphs. The top, blue bar corresponds with the individual 

school survey results. The middle, green bar corresponds with the district results. The 

bottom, red bar corresponds with the state results. On factor results, a number is also 

included next to each bar graph. This number represents the numerical average of items 

surveyed related to the factor topic. This number will fall between 1 and 5. 

 Facilitator reveals the data factor results ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǎŎƘƻƻƭ using the 

overhead. 

 Working individually, invite the participants to write the survey score results in 

the boxes provided on the worksheet ǳƴŘŜǊ ǘƘŜ ŎƻƭǳƳƴ ƭŀōŜƭŜŘ ΨǎŎƻǊŜΩ 

 With the data entered on the worksheet, invite the participants to rank the 

factors with the actual results in the boxes from 1 to 5 

o 1 being the factor statistically in most need 

o 5 being the factor statistically in least need 

Share your thoughts with an elbow partner for two minutes. How did you compare to 

the data results? Are there any surprises with the data? 
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Determine a Factor to Focus On 

Discussion of making a choice in factors: In a few minutes, we are going to do a 

consensogram to determine which factor we will look at more closely. To prepare for this 

ŀŎǘƛǾƛǘȅΣ ǇƭŜŀǎŜ ǘǳǊƴ ǘƻ ǘƘŜ ǎƘŜŜǘ ǘƛǘƭŜŘ Ψ{ŜƭŜŎǘƛƴƎ Which FŀŎǘƻǊ ǘƻ 9ȄŀƳƛƴŜ CǳǊǘƘŜǊΩ 

(Handout Packet, page E). Please read the prompts provided on this sheet and reflect 

individually on which one of the factors you would like to examine further. 

 While participants are reflecting, move the prepared Factor Consensogram Chart 

to an accessible area of the room 

 Discuss what a consensogram is and how it works (for help with this, see page 18 

and 19 ƻŦ ǘƘƛǎ ŘƻŎǳƳŜƴǘ ŜƴǘƛǘƭŜŘ ΨIƻǿ ǘƻ ¦ǎŜ ŀ /ƻƴǎŜƴǎƻƎǊŀƳΩ) 

 Invite all participants to come up to the chart and place a stickie above the factor 

they would prefer to examine in greater detail 

 Use results of the Factor Consensorgram to determine which factor to focus on 
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Examine Items Within the Factor 

How to Interpret the Item data: In this next level of data analysis, we will be looking at 

individual item responses your school indicated in the survey. Please turn to the sheet in 

ȅƻǳǊ ǇŀŎƪŜǘ ǘƛǘƭŜŘ ΨIƻǿ ǘƻ LƴǘŜǊǇǊŜǘ ǘƘŜ LǘŜƳ 5ŀǘŀ (Handout Packet, page F)ΩΦ 

 5ƛǎŎǳǎǎ ǘƘŜ ΨIƻǿ ǘƻ LƴǘŜǊǇǊŜǘ ǘƘŜ LǘŜƳ ŘŀǘŀΩ ǎƘŜŜǘ ŀƴŘ ŀƴǎǿŜǊ ŀƴȅ ǉǳŜǎǘƛƻƴǎ 

participants may have. When ready, hand out the Factor Item worksheet based 

on the area they decided to examine earlier. 

Discussion of the Factor Item handout: The sheet I am providing you now is the vehicle 

ǿŜ ǿƛƭƭ ǳǎŜ ǘƻ ŜȄŀƳƛƴŜ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ƛǘŜƳǎ ǿƛǘƘƛƴ ǘƘŜ ŦŀŎǘƻǊ ȅƻǳ ƘŀǾŜ ŎƘƻǎŜƴΦ [ŜǘΩǎ ǘŀƪŜ 

a look at it together to learn how to use this tool. 

On the left hand side of the sheet is the written description of each item contained in the 

factor. It also has the number which corresponds to its place in the on-line data of your 

school. 


