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ABOUT THEOOLS

The Vermont Teaching and Learning Conditions Survey results reptiesgu@rceptions of
those who understand these conditions beghe educators who experience them every day.
But assessing teaching conditions is not ldaking at other more neutral and quantifiable data
points like student test scores, class sete, Getting honest, authentic input and dialogue,
especially in schools where the baliglding blocks of positive conditiongrust, time and
leadershig are not in place can behallenging.

The survey results contain data on a wide variety of aspedshafol conditions and it casften

be overwhelming to know where to start and how to proceed in a mannerntatimizes
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you with a system to organize aagproach the processing of yoarOK 2 2 f Qa RIF G = KSf€ LJ
reflect on those variables which contributed to your score, ahignately engage in meaningful

and safe discussion about ways you can addressbimgiately improve your teacher working

conditions.

These tools have been organizetb foura SOG A2y ad ¢KS CFOAfAGE G2NXQRa Ddz
sections. It contains the outline to a drilldown process of examination and discussion of the

Vermont Teaching and Learning Conditi@usvey results. It inclug facilitator strategies for

approaching the process, descriptions of how to utilize handouts and worksheete;ritgh

facilitator prompts to lead discussions with school staff. Writing in italics pre@daggested

script for facilitators who are &s comfortable with the proces¥he second section contains the
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This section includes tools that help participants bettederstand how to read and interpret

the survey data. In cases where worksheetscamaplex, examples have been included to assist

the learner development.

The third section is the Vermont Teaching and Learning Conditions Sndiddual Iltem
Prompts. These tools are available farticipants once they are at a point in their data
reflection that an examination of speciarvey items is required. The tools include descriptive
information on many of the surveatems, instructions for how to use the materials and a series
of question promps to stimulatethought and dialog around the survey item being addressed.
The section is divided up intbe ninesurvey factor areafor easier reference. The final section
is the Vermont Teaching and Learning Conditions Suraetor Item Worksheet® aid
participants in the selection of which items to examine (instructions for their usalaoe
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In addition to these materials all being availablehistlarge text format, theectionscan also
be accessed on théermont Teaching and Learning Conditions Suwel site individually. It is
the hope of the writers that these tools will prove valuable in creating school and district
discussion about the conditions of their school and ways to improve them. As you hegin,
are a few things to remember abbthe Vermont Teaching and Learning Conditions Suthedy
andusing it as part of school improvement planning.

1. Perceptual data are real data, but multiple data artifacts should be used to set and
measure goals.



Whilethe survey results are perceptual data from educators about the presence of
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data sources. Educator perceptions of the culture and context of their school have been

linked in a number of studies to student learning, future employment plans, efficacy and

motivation. Analyzing and using this information to improve schools is criticalegus

to be a part of reform efforts at the school, district and state levels. Edu@ N& Q

perceptions are their reality. However, other data should be used to triangulate these

findings and provide a better understanding of these perceptions such as instructional

expenditures, proportion of teachers working out of field, teacher/pupibreetc.

Working conditions are not about any one individual and it will take a community

effort to improve.

The principal holds a unique and important place within the school community and can

have a significant impact on the professional culture inclwhieachers work. However,
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trends, federal, state and district policies all impact how educators view and operate

within their school and classroom. Conditions are alsmitools, not about individuals.

So no one person should be viewed as responsible for creating or reforming school

culture alone.

Conversations need to be structured and safe
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Having datadriven dialogue about the findings of the survey, the root causes of

educator perceptions, and potential reforms requires structure, facilitation, ground

rulesand the ability to separate issues from individuals. These are not easy

convesations,and they become harder if they are not tackled systematically and

predictably when altan participate in a meaningful and safe way. Consider carefully

who participates irand facilitates these conversations as they could have implications

for how the staffperceive the process.

Identify and celebrate positives as well as considering areas for improvement
Educators have tremendous pride in the work they do and all want to work in a school
that allows them to do their best work. And all schomdsve successes to draw upon as
they assess and improve their context. Ensuring that positives are acknowledged and
celebrated, while issues are identified and addressed, is an important part of moving
forward, both for principals and for schools.

Create acommon understanding of what defines and shapes conditions

Anything and everything might be considered a part of and influence on teaching

conditions. Research shows that broader social trends, media coverage, respect for the
profession, localand stateJ2 f A OASazx SGOd OFly Iff AyTfdzsSyOS
conditions and ultimately their motivation and efficacy as educators. The survey

provides input from educators on a host of important resedbelsed teaching

conditions. Other areas may be wioy of further investigation, such as teaching

assignments, curricular support, assessments and accountability, parent and community
support, etc. These questions and responses are a starting point, not an ending point for
understanding what is importarib teachers for them to do their best work.



6. Focus on what you can solve
Many issues that shape teaching conditions within a school or district are outside of
their control, such as federal and state assessment policies, funding, etc. School
improvementplanning should focus on areas that can be addressed by the school
community. Districbarriers to schoebased solutions should be identified and
constructive conversatioracross schools could occur locally. Other influences such as
federal and state pidy, broader social and community context, are areas for the school
to think about in concerwith others. A plan with solutions that cannot be reached
through the efforts of theschool community is not likely to be successful. Goals should
be targeted attainableand outcomes should be linked to specific actions and behaviors.

7. Solutions can be complex and loftgrm.
Teachingconditions are cumulative and engrained. It tankny years and faculty

members to create them and it will take a similar amount of time to reform them. Some
solutions may be inexpensive and simple to address, like having a more consistent
means of communicating amongst the faculty, while others areus= intensive (class
size reduction, integration of technology) or long range (building trust, creating
authenticProfessional Learning Communities). A school improvement plan must pay
attention both to short and long term issues to successfully imptbeeschool
environment.
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Vermont Teaching and Learning
ConditionsData Drill Down

Change School Conditions
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Mater ials Check list to Facilitate Vermont Teaching
and Learning Conditions  Discussion s

@To Do
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Computer with Digital Projector

Internet Access

Or

Downloaced PDF file of the Vermont Teaching and Learning Condgiangy of
the specific school for discussion

Set computer internet or PDF file of school to Factor section

Charting Paper

Markers

Small Stickies for albgticipants (packs on each table)

Copies of Handouts for all participants

Make a Cosensogram Chart for Factor Selection

Make a Chart on Normsifohe Activity

Ermough copies of the individuakthool results to provide one copy per table
group

Copiesof each specific item worksheper participant(not handed out right
away. Speify one handed out oncéhey determine what they wouldike to
focus m)

Copies of the school improvement initiative template

Timer

CHOAfAGI2AI 2 NRA&

D dz



Presentation Process Notes
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Examine the Factors

Determine a Factor to focus On

Examine Items Within the Factor /

Determine Which Items
to Focus On

Analyze
dividual Iltems

Introductions

e Introductions
e Session Objectives, Dission of the Drill DowrHandout Packet, page) A
e Establish Norms&Handout Packet, page B

Examine theFactors

Discussion of Factord/hat is a Factor? In the Vermont Teaching and Learning
Conditions Initiativegroups of related questions are identified as fastd hee are six
factors: TimeFacilities andResourcesCommunity Engagemerchooleadership
Empowermentand Professional Development.
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level. The factor results which you will see shortly are an average of the responses your

staff indicated orall of the individual items related to the factor topic. Please turn to the

Factors Worksheet handout

¢ Facilitatorinvites participants to examinine VermontFactors Worksheet
handout(Handout Packet, page) C
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e Working individually, invite the participants predicton a scale of 1.0 (one
being lowest and 10 being highest) how they thought their school faired on each
Vermont Teaching and Learning Conditiéastor

¢ In the second box, divide the score you gave on each factor by 2 and place the
answer in thebox.

Discussion of how to read the-tine data:All of the suvey data provided ofine is
organized the same way. Pleaseyfur 1 2 & 2 dzNJ A KSS G (uwvayd SIR QW1 26 (0
(Handout Packet, page)ib review how to interpret the survey information.

Each factor and item survey results are organized by individual school, district, and state
as a series of grouped bar graphs. The top, blue bar corresponds with the individual
school survey results. The middle, green bar corresponds with the distritd.rébe

bottom, red bar corresponds with the state results. On facteults, a number is also
included next to each bar graph. This number represents the numerical average of items
surveyed related to the factor topic. This number will fall betweendlsan

e Facilitator reveals the data factor resu#gs¥ G KS LJ NJiusiOgithell y 1 a Q aOf
overhead.
e Working individually, invite the participants to write the gay score results in
the boxesprovided on the worksheelzy RSNJ G KS 0O2f dzyy I 6Sf SR
e With the data entered on the worksheet, invite the participants to rank the
factors with the actual results in the boxes from 1 to 5
o 1 being the factor statistically in most need
o 5 being the factor statistically in least need

Share your thoughts witan elbow paimer for two minutes. How did you compare to
the data results? Are there any surprises with the data?
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Examine the Factors

Examine Items Within the Factor

Determine Which Items
to Focus On

Analyze
ndividual Items /

Determine a Factor to Focus On

Discussion of making a choice in factdnsa few minutes, we are going to do a

consensogram to determine which factor we will look at more closely. To prepare for this
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(Handout Packet, page).BPlease read thprompts provided on this sheet and reflect

individually on which one of the factors you would like to examine further.

¢ While participants are reflecting, move the prepared Factor Consensogram Chart
to an accessible area of the room
¢ Discuss what a conserggam is and how it work@or help with this, see page 18
and192 ¥ GKAa R2O0dzySyid SyidAdt)SR wiz2g¢g G2 ! as
¢ Invite all participants to come up to the chart and place a stickie above the factor
they would prefer to examine in greater detail
e Useresults of the Factor Consensorgram to determine which factor to focus on
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Examine Items Within the Factor

How to Interpret the Item datadn this next level of data analysis, we will be looking at
individual item responses your school indicated instim@ey. Please turn to the sheet in
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participants may have. When ready, hand out the Factor Item vinedisbased
on the area they decided to examine earlier.

Discussion of the Factor Item handolitte sheet | am providing you now is the vehicle
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a look at it together® learn how to use this tool.

On the left hand side of the sheet is the written description of each item contained in the
factor. It also has the number which corresponds to its place in thie@data of your
school.
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